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Music 

Year Year 1 Year 2 Year 3 Year 4 Year 5 Year 6 

NC Aims 

 Use their voices expressively and 

creatively by singing songs and speaking 

chants and rhymes. 

 Play tuned and un-tuned instruments 

musically. 

 Experiment with, create, select and 

combine sounds using the inter-related 

dimensions of music. 

 Listen with concentration and 

understanding to a range of high-quality 

live and recorded music 

 Sing and play musically with increasing confidence and control. 

 Develop an understanding of musical composition, organising and manipulating ideas within 

musical structures and reproducing sounds from aural memory. 

 Play and perform in solo and ensemble contexts, using their voices and playing musical 

instruments with increasing accuracy, fluency, control and expression.  

 Improvise and compose music for a range of purposes using the inter-related dimensions of music. 

 Listen with attention to detail and recall sounds with increasing aural memory.  

 Use and understand staff and other musical notations.  

 Appreciate and understand a wide range of high-quality live and recorded music drawn from 

different traditions and from great composers and musicians.  

 Develop an understanding of the history of music. 

PITCH 

Skills 

Copy H/M/L sounds 

vocally 

(soh-me-lah-doh). 

 

Respond to H/M/L 

sounds with movement 

and hand signs. 

 

Understand simple 

graphic notation (soh-

me). 

 

Copy changes in pitch 

vocally. 

(Whole scale) 

 

Respond to H/M/L 

sounds with movement 

and hand signs. 

 

Introduce simple 

graphic notation (soh-

me-doh). 

 

Select instruments of 

appropriate pitch for 

composition. 

Use knowledge to sing in 

canon (One a man), 

rounds and ostinato 

songs. 

Pick out tunes by ear 

that they play (e.g. BAG 

for recorders and the 

pentatonic scale for 

tuned percussion). 

Knowledge of H/M/L 

sounds and movement 

to inform selection and 

use of instruments and 

improvisation. 

Use stave sheet or 

Use knowledge to sing 

in canon (One a man), 

rounds and ostinato 

songs. 

 

Pick out tunes by ear 

that they play (e.g. BAG 

for recorders and the 

pentatonic scale for 

tuned percussion). 

 

Knowledge of H/M/L 

sounds and movement 

to inform selection and 

use of instruments and 

improvisation. 

 

Recognise major and 

Sing with a sense of 

phrase and awareness 

of technique in 

lower/upper range. 

 

Sing in two parts 

confidently. 

 

Respond to major and 

minor sounds and link 

them to mood, 

character and musical 

intentions 

 

Notate simple triads 

e.g. street cries or 

chords, as well as 

phrases that move by 

Sing with a sense of 

phrase and awareness 

of technique in 

lower/upper range. 

 

Sing in two or three 

parts (ostinato or 

accumulative songs). 

 

Link scales, modes, 

tone clusters and 

tonality (major/minor) 

to time, place and 

musical intentions. 

 

Use of ICT e.g. Garage 

Band- select pitch of 

instruments and chord 
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skipping ropes to inform 

notation of melodic 

phrases in conjunction 

with the learning of 

pitched instruments 

Select instruments of 

appropriate pitch for 

composition and explore 

movement by step, skip, 

leap or repetition 

minor sounds where 

appropriate, making 

links between pitch and 

musical intention. 

 

Use stave sheet or 

skipping ropes to 

inform notation of 

melodic phrases in 

conjunction with the 

learning of pitched 

instruments. 

 

Select instruments of 

appropriate pitch for 

composition and 

explore movement by 

step, skip, leap or 

repetition. 

step. 

 

Begin to integrate 

rhythmic and pitch 

notation. 

 

Improvisation using 

pentatonic, 

major/minor, modes 

and tone clusters 

 

progressions. 

 

Notate phrases that 

move by step, skip or 

leap, chords/triads 

and integrate pitch 

and rhythmic 

notation. 

 

Improvise using Blues 

scale and use 

movement of pitch to 

inform composition 

e.g. space 

Explore other 

scales/modes from 

different cultures and 

genres 

Knowledge 

I know how to copy 

high, medium and low 

sounds and respond to 

them with hand signals.  

 

I know that ascending 

sounds are getting 

higher and descending 

sounds are getting 

lower. 

 

Musical notes and 

symbols have meaning 

and can be read by 

I know how to copy all 

notes from a scale and 

respond to them with 

hand signals.  

 

I know that ascending 

sounds are getting 

higher and descending 

sounds are getting 

lower. 

 

Musical notes and 

symbols have meaning 

and can be read by 

I know that canon is 

when the melody is 

played or sung and then 

imitated (one or more 

times) after a short 

delay. 

 

I know the note names 

for the pieces of music 

that we have 

learnt/played. 

 

I know the difference 

between a 

I know that canon is 

when the melody is 

played or sung and 

then imitated (one or 

more times) after a 

short delay. 

 

I know the note names 

for the pieces of music 

that we have 

learnt/played. 

 

I know the difference 

between a 

I know how to make 

my voice higher and 

lower when signing. 

 

I know that when 

someone else is singing 

a different part, I must 

keep in time with my 

own part. 

 

I understand the 

difference between 

major and minor scales 

in relation to how they 

I know how to make 

my voice higher and 

lower when signing. 

 

I know that when 

someone else is 

singing a different 

part, I must keep in 

time with my own 

part. 

 

I know that different 

scales and tones are 

used to signify 
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musicians when they 

play. 

 

I know that movement 

can be represented by 

step, skip and leap. 

 

musicians when they 

play. 

 

I know that movement 

can be represented by 

step, skip and leap. 

 

I know how to select 

instruments with an 

appropriate pitch. E.g a 

trumpet has a higher 

pitch than a trombone 

or tuba. 

high/middle/low sounds 

and can choose an 

instrument based on 

which of these sounds it 

is going to make. 

 

I know how to add 

different notes onto a 

stave. 

 

I know how to select 

instruments with an 

appropriate pitch. E.g a 

trumpet has a higher 

pitch than a trombone or 

tuba. 

high/middle/low 

sounds and can choose 

an instrument based on 

which of these sounds 

it is going to make. 

 

I know that major 

sounds are usually 

happy and upbeat 

whereas minor are sad 

and melancholy.  

 

I know how to add 

different notes onto a 

stave. 

 

I know how to select 

instruments with an 

appropriate pitch. E.g a 

trumpet has a higher 

pitch than a trombone 

or tuba. 

affect the mood of a 

piece. 

 

I know that a simple 

triad is three notes 

played together which 

is also called a chord.  

 

I know that when 

writing a note on a 

stave it must show 

both the correct 

position (note/pitch) 

and type of note 

(rhythm e.g minim, 

croctchet, quaver etc.) 

 

I understand the 

difference between 

pentatonic, 

major/minor, modes 

and tone clusters. 

different intentions. 

 

I know how to select 

pitch of instruments 

and chord 

progressions on ICT 

software such as 

Garage Band. 

 

I know how to write 

down different notes 

onto a stave, including 

chords/triads. 

 

I know how to play a 

blues scale and 

understand this 

conveys a different 

mood.  

 

I know there are many 

different types of 

scales and these can 

be used for different 

tonal outcomes. 
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Music 
Year Year 1 Year 2 Year 3 Year 4 Year 5 Year 6 

RHYTHM 

Skills 

Copy/internalise simple 

rhythmic patterns. 

 

Create simple rhythmic 

patterns 

 

Add ostinato patterns 

Play a range of rhythms 

and pulses and identify 

the differences 

between them. 

 

Copy/internalise simple 

rhythmic patterns. 

 

Create simple rhythmic 

patterns. 

 

Know the term ’walk’ 
and jogging and how to 

notate them. 

 

Add ostinato patterns 

using walk and jogging. 

Copy patterns that 

include rests and 

syncopation. 

Internalise two or more 

phrases. 

Create 4 or 8 beat 

phrases. 

Learn notation for walk, 

stride, jogging, glide. 

Use of ostinato patterns 

in layers and following 

rhythmic/word patterns 

linked to their stimulus. 

Play and create 

repeated rhythmic 

patterns. 

 

Copy patterns that 

include rests and 

syncopation. 

 

Internalise two or more 

phrases. 

 

Create 4 or 8 beat 

phrases. 

 

Learn notation for 

walk, stride, jogging, 

glide. 

 

Use of ostinato 

patterns in layers and 

following 

rhythmic/word 

patterns linked to their 

stimulus. 

Play complex rhythms 

in layers. Rhythmic 

motifs and patterns 

from other cultures 

e.g. African, South 

American, Indonesian, 

Indian, Chinese 

 

Own phrases become 

more syncopated with 

greater use of rests 

 

Add ‘running’ to 
notation 

 

Use of rests and 

syncopation in own 

work, split drones and 

dotted rhythms. 

Rhythms within 

different metres/ 

tal/cyclic patterns 

Play and create pieces 

of music with a clear 

understanding of 

pulse and rhythm. 

 

Play complex rhythms 

in layers. Rhythmic 

motifs and patterns 

from other cultures 

e.g. African, South 

American, Indonesian, 

Indian, Chinese. 

 

Add ‘running’ to 

notation 

 

Use of rests and 

syncopation in own 

work, split drones and 

dotted rhythms. 

Rhythms within 

different metres/ 

tal/cyclic patterns 

Knowledge 

I know how to create, 

copy and remember 

simple rhythmic 

patterns. 

 

I know a rhythm is a 

A rhythm is a pattern 

or grouping of long and 

short sounds and is one 

of the basic elements 

of music. A pulse is a 

steady beat, like a 

I know a rest is a pause in 

the music and 

syncopation is when a 

rhythm is played ‘off-
beat’. 

 

One type of rhythmic 

pattern is an ostinato. 

An ostinato is a short 

melody that is played 

over and over again. A 

rhythmic ostinato is a 

I know that different 

cultures play music 

using different 

rhythms. 

 

I know that a 

I know rhythm can be 

created using notes of 

varying length, such as 

quavers, crotchets, 

minims and 

semibreves. 
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pattern or grouping of 

long and short sounds 

and is one of the basic 

elements of music. A 

pulse is a steady beat, 

like a heartbeat. People 

can clap or tap their 

feet to the pulse. 

 

I know the term ’walk’ 
and how to notate it 

(what the note looks 

like i.e crotchet) 

 

I know an ostinato is a 

short melody or rhythm 

that is repeated by the 

same voice or 

instrument during a 

musical composition. A 

chorus repeated five 

times over the course 

of a song is an example 

of an ostinato. 

 

heartbeat. The pulse 

often stays the same 

throughout a piece of 

music, whereas the 

rhythm changes. 

 

I know how to create, 

copy and remember 

simple rhythmic 

patterns. 

 

I know a rhythm is a 

pattern or grouping of 

long and short sounds 

and is one of the basic 

elements of music. A 

pulse is a steady beat, 

like a heartbeat. People 

can clap or tap their 

feet to the pulse. 

 

I know the terms ’walk’ 
and ‘jogging’ and how 

to notate them (what 

the note looks like i.e 

walk – crotchet and 

jogging – 2 quavers). 

 

I know an ostinato is a 

short melody or 

rhythm that is repeated 

by the same voice or 

instrument during a 

I know how to create, 

remember and 

internalise two or more 

phrases with 4 or 8 

beats. 

 

I know the terms walk 

(crotchet), stride 

(minim), jogging (two 

quavers), glide (semi-

breve), and how to 

notate each one. 

 

I know an ostinato is a 

short melody that is 

played repeatedly, and I 

know how to link this to 

rhythmic or word 

patterns from a stimulus. 

 

 

 

 

 

short, constantly 

repeated rhythmic 

pattern. 

 

I know a rest is a pause 

in the music and 

syncopation is when a 

rhythm is played ‘off-
beat’. 

 

I know how to create, 

remember and 

internalise two or more 

phrases with 4 or 8 

beats. 

 

I know the terms walk 

(crotchet), stride 

(minim), jogging (two 

quavers), glide (semi-

breve), and how to 

notate each one. 

 

I know an ostinato is a 

short melody that is 

played repeatedly, and 

I know how to link this 

to rhythmic or word 

patterns from a 

stimulus.  

syncopated phrase is 

‘off beat’ and I can use 
rests to create 

syncopation.  

 

I know the term 

‘running’ and how to 
notate it (what the 

note looks like i.e semi-

quaver) 

 

I know how to use 

different types of rests 

(pauses) and 

syncopation (off-beat 

rhythm) in my own 

work.  

 

 

I know that different 

cultures play music 

using different 

rhythms. 

 

I know the term 

‘running’ and how to 
notate it (what the 

note looks like i.e 

semi-quaver). 

 

I know how to use 

different types of 

rests (pauses) and 

syncopation (off-beat 

rhythm) in my own 

work.  
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musical composition. A 

chorus repeated five 

times over the course 

of a song is an example 

of an ostinato. 
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Music 

Year Year 1 Year 2 Year 3 Year 4 Year 5 Year 6 

STRUCTURE, DYNAMICS AND DURATION 

Skills 

Create repeated 

patterns on scores 

(Verse and 

chorus/rounds). 

 

Respond to loud/quiet 

sound in recorded 

music. 

Respond to puppets 

getting louder/quieter. 

Respond to hand signs 

Create loud/quiet 

sounds. 

 

Can generate 

long/short body and 

vocal sounds. 

Can sort percussion 

into l/s sounds. 

Can use simple puppets 

or symbols for each. 

 

Can change long to 

Create repeated 

patterns on scores 

ABA (sandwich form). 

 

Respond to loud/quiet 

sound in recorded 

music. 

Respond to puppets 

getting louder/quieter 

Respond to hand signs 

Create loud/quiet 

sounds. 

 

Can generate 

long/short body and 

vocal sounds. Can sort 

percussion into l/s 

sounds. Can use simple 

puppets or symbols for 

each. 

 

Can change long to 

short and short to long 

Use of ABA and AB form. 

 

Use of call and response 

in composition. 

 

Respond to symbols for 

crescendo/decrescendo 

in recorded music. 

 

Can identify composer’s 
use of loud/quiet sounds.  

 

Can conduct own/group 

scores. 

 

Can identify composer’s 
use of long and short 

sounds. 

 

Can copy and create 

simple rhythmic patterns 

3 and 4 time. 

 

Use of ABA and AB 

form. 

Use of call and 

response in 

composition. 

Can make and control 

finer dynamic changes. 

Can identify 

composer’s use of long 

and short sounds. 

Can copy and create 

simple rhythmic 

patterns using 2, 3 and 

4 time. 

Can notate ideas using 

simple rhythmic 

notation. 

Rondo form, 12 bar 

Blues and AAB 

structure/verse chorus. 

 

Tala/cyclic patterns. 

 

Use of structure to 

inform composition 

Identification in 

recorded music. 

 

Can identify 

composer’s use of 
loud/quiet sounds and 

use of long/short 

sounds and their 

intentions/musical 

context. 

 

Can make decisions 

about balance and 

dynamics when 

selecting, combining, 

Rondo form, 12 bar 

Blues and AAB 

structure/verse 

chorus. 

 

Use of compound 

time and improvised 

rhythms from other 

cultures e.g. samba 

and tala within 

composition 

 

Can identify 

composer’s use of 
loud/quiet sounds and 

use of long/short 

sounds and their 

intentions/musical 

context. 

 

Can make decisions 

about balance and 

dynamics when 
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short and short to long 

sounds. 

 

sounds 

 

Can arrange sounds 

into patterns of l/s/l, 

s/l/s etc. and use 

simple symbols to 

represent these sounds 

 

Can follow simple 

rhythmic notation. 

 

 

 

 

arranging and 

performing, evaluating 

and modifying. 

 

 Improvise more 

complex/syncopated 

rhythmic patterns 

 

 

selecting, combining, 

arranging and 

performing, 

evaluating and 

modifying. 

 

Improvise more 

complex/syncopated 

rhythmic patterns 

 

 

 

 

Knowledge 

I know that there is a 

beginning, middle and 

end to a piece of music. 

 

I know how to create a 

repeating pattern in a 

piece, i.e with a 

verse/chorus/rounds. 

 

I know when a piece of 

music or puppet is 

getting louder or 

quieter and can 

respond to this 

appropriately, including 

using hand signals.  

 

I know the difference 

between a long and a 

short sound in 

I know that ABA form is 

a symmetrical structure 

in music most often 

represented by the 

letters ABA. It is a 

three-part musical 

form where the first 

section (A) is repeated 

after the second 

section (B) ends. 

 

I know that there is a 

beginning, middle and 

end to a piece of music. 

 

I know when a piece of 

music or puppet is 

getting louder or 

quieter and can 

respond to this 

I know that AB form is a 

piece of music written 

with contrasting phrases. 

The song is broken into 

two distinct parts, an A 

and a B. I know that ABA 

form is a symmetrical 

structure in music most 

often represented by the 

letters ABA. It is a three-

part musical form where 

the first section (A) is 

repeated after the 

second section (B) ends. 

 

I know a call and 

response is two distinct 

phrases usually written 

in different parts of the 

music, where the second 

I know that AB form is a 

piece of music written 

with contrasting 

phrases. The song is 

broken into two 

distinct parts, an A and 

a B. I know that ABA 

form is a symmetrical 

structure in music most 

often represented by 

the letters ABA. It is a 

three-part musical form 

where the first section 

(A) is repeated after 

the second section (B) 

ends. 

 

I know a call and 

response is two distinct 

phrases usually written 

I know a Rondo form 

12 bar blues is an 

upbeat lively piece of 

music that has an AAB 

structure made up of 

three, four bar 

phrases. 

 

I know a tala/cyclic 

pattern is a metric 

cycle with a specific 

number of beats from 

3 to 128 that recur in 

the same pattern. 

 

I know use of structure 

is used to inform 

composition 

Identification in 

recorded music. 

I know a Rondo form 

12 bar blues is an 

upbeat lively piece of 

music that has an AAB 

structure made up of 

three, four bar 

phrases. 

 

I know how to use 

different time 

signatures and 

rhythms from 

different cultures. E.g 

a Tala/Cyclic pattern 

in the music of India, 

Bangladesh, and 

Pakistan, is a metric 

cycle with a specific 

number of beats—
from 3 to 128—that 
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percussion and in music 

and know how to swap 

these around. 

 

appropriately, including 

using hand signals.  

 

I know the difference 

between a long and a 

short sound in 

percussion and in 

music and know how to 

swap these around. 

 

I know a pattern is 

when a rhythm repeats 

itself and I know which 

symbols to use to 

represent these.  

 

 

 

phrase is heard as a 

direct commentary on or 

in response to the first. 

 

I know that crescendo 

means increasing in 

volume and decrescendo 

means decreasing and I 

know what their symbols 

are as well. 

 

I know how to use hand 

signals to conduct a 

piece. 

 

I know how to identify 

the difference between a 

long and a short sound. 

  

I know that 3 and 4 time 

is how many beats are in 

a bar respectively.  

 

I know how to notate 

different length beats, 

i.e. walk stride etc. as 

specified above. 

 

 

in different parts of the 

music, where the 

second phrase is heard 

as a direct commentary 

on or in response to 

the first. 

 

I know that dynamics 

means how quietly or 

loudly a piece of music 

should be played. 

 

I know how to identify 

the difference between 

a long and a short 

sound.  

 

I know that 2, 3 and 4 

time is how many beats 

are in a bar 

respectively.  

 

I know how to notate 

different length beats, 

i.e. walk stride etc. as 

specified above.  

 

I know when a sound is 

long or short, loud or 

quiet and can explain 

why the composer has 

decided to use these 

sounds. 

 

I know when to select 

and use different 

dynamics when 

composing, arranging 

and performing my 

own pieces. 

 

recur in the same 

pattern throughout a 

musical performance. 

 

I know use of 

structure is used to 

inform composition 

Identification in 

recorded music. 

 

I know when a sound 

is long or short, loud 

or quiet and can 

explain why the 

composer has decided 

to use these sounds. 

 

I know when to select 

and use different 

dynamics when 

composing, arranging 

and performing my 

own pieces. 
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Music 
Year Year 1 Year 2 Year 3 Year 4 Year 5 Year 6 

PACE AND PULSE, TIMBRE, TEXTURE 

Skills 

Can respond to a 

changing pace with 

control (body). 

 

Can respond to 

changes of beat 

with control 

(instrumental). 

 

Can select pace 

when composing. 

 

Can use timbre to 

select and organise 

sounds into simple 

graphic scores e.g. 

tappers/shakers/sc

rapers. 

 

To identify familiar 

environmental 

sounds e.g. door- 

bell/dog barking 

 

Use different 

sounds/combinatio

ns of sounds when 

playing in groups 

e.g. cabassa and 

maracas together. 

Can respond to a 

changing pace with 

control (body).  

 

Can respond to 

changes of beat 

with control 

(instrumental). 

 

Can select pace 

when composing. 

 

 Can respond to 

and understand a 

metre of 3 or 4. 

 

Can use timbre to 

select and organise 

sounds into simple 

graphic scores e.g. 

tappers/shakers/sc

rapers. 

 

To identify familiar 

environmental 

sounds e.g. door- 

bell/dog barking 

 

Use different 

sounds/combinatio

Identify a pulse in a 

piece of music, 

realising that two, 

three, four or more 

beats to the bar can 

be counted. 

 

Can use knowledge 

of pace when 

composing, listening 

or performing (Slow, 

medium, fast). 

 

Can begin to 

understand how to 

rehearse and 

perform as an 

ensemble. 

 

Can use timbre to 

select, sequence, 

combine and 

organise sounds into 

simple graphic 

scores. 

 

Become familiar 

with the timbre of 

percussion (tuned 

and un-tuned) and 

Can use knowledge 

of pace when 

composing, listening 

or performing (Slow, 

medium, fast) 

Can understand how 

to rehearse and 

perform as an 

ensemble. 

Can understand a 

meter of 2, 3 and 4 

and the finer 

graduations of 

accel/deccel. 

Can use timbre to 

select, sequence, 

combine and 

organise sounds into 

simple graphic 

scores.  

 Become familiar 

with the timbre of 

percussion (tuned 

and un-tuned) and 

orchestral/world/ele

ctronic instruments 

Can understand that the 

musical elements of pace and 

dynamics are not necessarily 

linked. 

 

Can perform with a sense of 

ensemble. 

 

Can follow leader/conductor 

aurally/visually. 

 

Can modify tempo as a group 

when evaluating work. 

 

Use knowledge of timbre to 

affect use of vocal and 

instrumental sound. Ability to 

select appropriate 

keyboard/computer-generated 

sounds 

 

Can use knowledge to explain 

choice. 

 

Use knowledge of combination 

of sounds to affect the 

structure and arrangement of 

ideas/cumulative/unison/cano

n/ostinato. 

 

Can understand that the 

musical elements of pace and 

dynamics are not necessarily 

linked. 

 

Can perform with a sense of 

ensemble. 

 

Can follow leader/conductor 

aurally/visually. 

 

Can suggest finer variations in 

tempo when assessing their 

work and the work of others’. 
 

Use knowledge of timbre to 

affect use of vocal and 

instrumental sound. Ability to 

select appropriate 

keyboard/computer-generated 

sounds. 

 

Can use knowledge to explain 

choice and to comment on the 

work of others’. 
 

Use knowledge of combination 

of sounds to affect the 

structure and arrangement of 

ideas/cumulative/unison/cano



Music 

 

 

 

Add a simple drone 

or ostinato. 

 

Comment upon 

combinations of 

sounds. 

 

Show how sounds 

can be layered 

through graphic 

symbols. 

 

Identify 3 or 4 

classroom 

instruments played 

together. 

ns of sounds when 

playing in groups 

e.g. ostinato and 

drones 

 

Comment on 

combination and 

Arrangement of 

sounds 

(layering/unison) 

 

Show how sounds 

can be layered and 

the effects of 

silence through 

graphic symbols. 

 

Identify 

combinations of 

instruments in 

recorded music. 

orchestral/world/ele

ctronic instruments. 

 

Sing in parts e.g. 

partner songs, 

rounds and canon. 

 

Can sustain an 

instrumental or 

vocal part within a 

large group. 

 

Use knowledge of 

timbre and texture 

to inform the 

selection, 

combination and 

arrangement of 

sounds 

(vocal/body/instrum

ental) and comment 

upon effectiveness 

and revise them. 

 

Use of tuned/un-

tuned, whole 

class/group. 

 

and use these to 

inform listening e.g. 

genre/character/mo

od and composition. 

Sing in parts e.g. 

partner songs 

rounds, canons and 

songs with a simple 

descant. 

Can sustain an 

instrumental or 

vocal part within a 

small group.  

Use knowledge of 

timbre and texture 

to inform the 

selection, 

combination and 

arrangement of 

sounds 

(vocal/body/instrum

ental) and comment 

upon effectiveness 

and revise them. 

Use of tuned/un-

tuned, whole 

class/group. 

 

Knowledge of harmony- chords 

and triads. Electronic/acoustic 

Live/recorded. 

 

Group/whole class/solo 

arrangements 

Comment upon effectiveness 

and revise/refine them. 

 

n/ostinato. 

 

And combination of chords, 

melody, bass/solo/ensemble 

Electronic/acoustic 

Live/recorded. 

 

Group/whole class/solo 

arrangements 

Comment upon effectiveness 

and revise/refine them. 
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Knowle

dge 

I know sounds can 

be made by playing 

tuned or un-tuned 

instruments, using 

the voice, hitting, 

shaking or scraping 

objects, or using 

the body to make 

percussive sounds.  

 

A rhythm is a 

pattern or grouping 

of long and short 

sounds and is one 

of the basic 

elements of music. 

 

I can use my 

knowledge of 

sounds to inform 

listening e.g. a 

drum plays a 

soldier’s march. 

 

I know how to add 

a drone or ostinato 

(a repeating 

sound/part) to a 

piece.  

 

I know sounds can 

be represented 

through graphic 

I know sounds can 

be made by playing 

tuned or un-tuned 

instruments, using 

the voice, hitting, 

shaking or scraping 

objects, or using 

the body to make 

percussive sounds.  

 

A rhythm is a 

pattern or grouping 

of long and short 

sounds and is one 

of the basic 

elements of music. 

 

I can use my 

knowledge of 

sounds to inform 

listening e.g. a 

drum plays a 

soldier’s march. 

 

I know the time 

signature 4/4 

shows that there 

are four crotchet 

beats in a bar, 3/4 

shows that there 

are three crotchet 

beats in a bar. 

 

Music is written in 

bars, with a set 

number of beats per 

bar. Time signatures 

tell musicians how 

many beats are in a 

bar. The time 

signature 4/4 shows 

that there are four 

crotchet beats in a 

bar, 3/4 shows that 

there are three 

crotchet beats in a 

bar and 2/4 shows 

that there are two 

crotchet beats in a 

bar. In a bar, the 

beats receive the 

main pulse of the 

music and they can 

be played, clapped, 

counted or 

conducted. 

 

I know that pace is 

the tempo or time 

signature of a piece, 

i.e. fast, medium or 

slow. 

 

I know an ensemble 

is a group of people 

who perform 

I know that pace is 

the tempo or time 

signature of a piece, 

i.e. fast, medium or 

slow. 

 

I know an ensemble 

is a group of people 

who perform 

instrumental or 

vocal music. 

 

I know the time 

signature 4/4 shows 

that there are four 

crotchet beats in a 

bar, 3/4 shows that 

there are three 

crotchet beats in a 

bar and 2/4 shows 

that there are two 

crotchet beats in a 

bar. I know that 

acceleration is 

getting faster and 

deceleration is 

getting slower. 

 

I know timbre is 

where an instrument 

or voice have a 

different sound from 

another, even when 

I know that pace is the tempo 

or the time signature, whereas 

dynamics are the variation in 

volume of a piece. 

 

I understand that performing 

with a sense of ensemble is to 

listen carefully to how others 

are playing and adapt my 

performance if necessary. 

 

I know that hand signals can be 

used to signify things such as 

getting louder/quieter, slowing 

down/speeding up or stopping. 

 

I understand that pace affects 

mood and character.  

 

I know that timbre is the tonal 

quality of a sound, and that 

different instruments or 

computer generated sounds 

produce a different tonal 

quality (timbre). 

 

I know that timbre affects 

mood/character/genre/place/ti

me of a piece of music. 

 

I know that a harmony is the 

sound of two or more notes 

heard simultaneously. In 

I know that pace is the tempo 

or the time signature, whereas 

dynamics are the variation in 

volume of a piece. 

 

I understand that performing 

with a sense of ensemble is to 

listen carefully to how others 

are playing and adapt my 

performance if necessary. 

 

I know that hand signals can be 

used to signify things such as 

getting louder/quieter, slowing 

down/speeding up or stopping. 

 

I know pulse can be created 

using bar lines to write bars of 

music with the same number of 

beats per bar, and using 

articulation to create strong 

beats. 

 

I know that the musical 

elements of pace and dynamics 

are not necessarily linked. 

 

I understand that pace affects 

mood and character. 

 

I know that timbre is the tonal 

quality of a sound, and that 

different instruments or 
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symbols. 

 

I know how to 

identify some 

classroom 

instruments i.e 

recorder/triangle, 

when 3 or 4 are 

being played 

together. 

 

 

 

I know timbre is 

where an 

instrument or voice 

have a different 

sound from 

another, even 

when they play or 

sing the same note.  

 

I know an 

ostinato/drone is a 

short melody or 

rhythm that is 

repeated by the 

same voice or 

instrument during a 

musical 

composition. A 

chorus repeated 

five times over the 

course of a song is 

an example of an 

ostinato. 

 

I know how the 

different 

instruments sound 

in a piece of music, 

when many are 

played together I 

can identify 

individual ones.  

instrumental or 

vocal music. 

 

I know timbre is 

where an instrument 

or voice have a 

different sound from 

another, even when 

they play or sing the 

same note.  

 

I know a round is 

where one part will 

start one bar later 

than the first, a 

simple canon in 

which there could be 

more voices. 

 

I know that texture 

describes how layers 

of sound within a 

piece of music 

interact. 

 

I know the 

difference between 

tuned and un-tuned 

percussion. 

they play or sing the 

same note.  

 

I know a round is 

where one part will 

start one bar later 

than the first, a 

simple canon in 

which there could be 

more voices. A 

descant is an 

independent 

melody, sang or 

played above the 

original melody.  

 

I know that texture 

describes how layers 

of sound within a 

piece of music 

interact. 

 

I know the 

difference between 

tuned and un-tuned 

percussion. 

practice, this broad definition 

can also include some 

instances of notes sounded one 

after the other. I understand 

that a harmony is often made 

with notes from the same 

chord/triad. 

 

I know how to listen to a piece 

of music and suggest 

improvements by listening to 

the rhythm, tone, melody and 

arrangement in general. 

computer generated sounds 

produce a different tonal 

quality (timbre). 

 

 

I know that timbre affects 

mood/character/genre/place/ti

me of a piece of music. 

 

I know that a harmony is the 

sound of two or more notes 

heard simultaneously. In 

practice, this broad definition 

can also include some 

instances of notes sounded one 

after the other. I understand 

that a harmony is often made 

with notes from the same 

chord/triad. 

 

I know how to listen to a piece 

of music and suggest 

improvements by listening to 

the rhythm, tone, melody and 

arrangement in general. 

Who Mrs McColl Mrs McColl Mrs McColl Mr Liddiard Mrs Knight Mrs Knight 
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Music 
Year Year 1 Year 2 Year 3 Year 4 Year 5 Year 6 

COMPOSITION AND IMPROVISATION 

Skills 

Create sequences of 

sound. 

 

Begin to combine 

sounds and to select 

the timbre and 

duration of sounds. 

 

Can explore rhythmic 

patterns when given 

phrases or time values 

to work with.  

 

Can explore freely or 

within the confines of a 

given remit e.g. a high 

piece or piece that 

moves by step. 

Create, select and 

combine layers of 

sound and 

vocalisations with 

awareness of the 

effect. 

 

Recognise and respond 

to simple notation. 

 

Create sequences of 

sound. 

 

 Can organise sounds 

into a sequence or with 

a 

beginning/middle/end.  

 

Begin to combine 

sounds and to select 

the timbre and 

duration of sounds. 

 

Can explore rhythmic 

patterns when given 

phrases or time values 

to work with. 

 

Can create simple 

Improvise and compose 

sequences of sounds and 

vocals and record them 

using notes or pictures. 

 

Recognise and respond 

to invented musical 

notation and symbols. 

 

Create melodic and 

rhythmic phrases and 

combine them using the 

pentatonic 

scale/drone/ostinato. 

 

Can organise sounds into 

simple structures 

(AB/ABA) 

 

 Can layer, combine, 

select timbre duration 

and pitch of sound. 

 

Can explore sounds 

within a scale or 

restricted set of notes 

e.g. BAG or CEG or 

DEGAB. 

 

Improvise and compose 

a sequence of sounds 

and vocals for different 

instruments and record 

them using standard or 

invented notation. 

Play and create 

repeated rhythmic 

patterns. 

Create melodic and 

rhythmic phrases and 

combine them using 

the pentatonic 

scale/drone/ostinato. 

Can organise sounds 

into simple structures 

(AB/ABA)  

Can layer, combine, 

select timbre duration 

and pitch of sound.  

Can create and notate 

melodic questions and 

answer phrases and 

combine them with 

Use musical notation 

to perform and write 

music. 

 

Create a composition 

that combines layers of 

sound and 

vocalisations and 

shows an awareness of 

pitch, tempo, rhythm, 

melody and dynamics. 

 

Can use devices such 

as drone, 

ostinato/riff/pedal 

notes within structures 

such a binary, ternary, 

rondo blues, cyclic 

patterns. 

 

Can select 

metre/tempo, timbre, 

pitch and duration. 

 

 Can use pentatonic 

scale chords, raga, 

blues, major/minor 

scales, modes. 

 

Use gesture and 

expression to create a 

finished, polished 

performance. 

 

Use features of 

musical notation 

when composing. 

 

Can use devices such 

as drone, 

ostinato/riff/pedal 

notes within 

structures such a 

binary, ternary, rondo 

blues, cyclic patterns, 

ground bass. 

 

 Can use pentatonic 

scale chords, raga, 

blues, major/minor 

scales, modes. 

 

Can compose for 

effect/purpose and 

for specific 

instrumental 

requirements where 

appropriate. 
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clapped or played 

patterns. 

 

Can explore freely or 

within the confines of a 

given remit e.g. a high 

piece or piece that 

moves by step or skip. 

Can improvise rhythmic 

patterns more 

confidently with use of 

more time values and 

rests. 

drones/ostinato. 

Can explore sounds 

within a scale or 

restricted set of notes 

e.g. BAG or CEG or 

DEGAB with the 

addition of some 

accidentals. 

Can improvise rhythmic 

patterns more 

confidently with use of 

more time values and 

rests and some 

syncopation. 

Can compose for 

effect/purpose. 

 

Explore musical 

devices/reflect time 

and place. 

Can explore melodic 

lines within the context 

of classical, jazz and 

world music. 

 

Can use more than 

three notes in their 

exploration e.g. a blues 

scale, the Dorian 

mode. 

 

Can use syncopation 

within their rhythmic 

exploration and take 

note of the 

patterns/phrase that 

they hear immediately 

before them (e.g. call 

and response) 

 

Explore musical 

devices/reflect time 

and place. 

Can explore melodic 

lines within the 

context of classical, 

jazz and world music. 

 

Can use more than 

three notes in their 

exploration e.g. a 

blues scale, the Dorian 

mode. 

 

Can use syncopation 

within their rhythmic 

exploration and take 

note of the 

patterns/phrase that 

they hear immediately 

before them (e.g. call 

and response) 

 

Knowledge 

I know how to organise 

sounds into a 

sequence, thinking 

about timbre 

(tone/quality) and 

duration (length) of the 

sounds. 

 

Combining layers of 

sound can create 

pleasant, harmonious 

sounds or unpleasant, 

discordant sounds, 

depending on the 

combination of the 

pitches, rhythms and 

Sequences of sounds 

combine melodies, 

harmonies, pitches, 

rhythms and dynamics. 

Sequences can be 

written down using 

informal pictures or 

symbols in a graphic 

Sequences of sounds 

for different 

instruments are written 

on separate lines in a 

graphic score or on 

separate staves of 

musical notation. 

 

In musical notation, 

time signatures tell 

musicians how many 

beats are in a bar. For 

example the time 

signature 4/4 shows 

that there are four 

crotchet beats in a bar. 

I know gestures in 

music include eye 

contact, body 

language, and 

movement in time to 

the music. Some 

gestures are 

associated with 
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I know there are 

different rhythmic 

patterns and pitches I 

can use when given a 

time value. 

 

 

other elements of 

music used. Adding 

sounds together 

creates texture in a 

piece of music. 

 

Notes in musical 

notation are written on 

a stave, which tells the 

musician the pitch of 

the note. The pitch of a 

note is how high or low 

it is. The way that a 

note is drawn tells the 

musician the duration 

of a note. The duration 

of a crotchet is one 

beat, a minim is two 

beats and a semibreve 

is four beats. 

 

I know how to organise 

sounds into a 

sequence, thinking 

about timbre 

(tone/quality) and 

duration (length) of the 

sounds. 

 

I know that musical 

pieces have a 

beginning, middle and 

end. 

score or using musical 

notation. 

 

In musical notation, 

rests, such as crotchet 

rests, minim rests and 

semibreve rests, tell 

musicians when not to 

play or sing and are used 

between musical notes. 

 

I know that the 

pentatonic scale is a 

musical scale with five 

notes per octave. 

 

I know that AB form is a 

piece of music written 

with contrasting phrases. 

The song is broken into 

two distinct parts, an A 

and a B. I know that ABA 

form is a symmetrical 

structure in music most 

often represented by the 

letters ABA. It is a three-

part musical form where 

the first section (A) is 

repeated after the 

second section (B) ends. 

I know the difference 

between timbre, 

One type of rhythmic 

pattern is an ostinato. 

An ostinato is a short 

melody that is played 

over and over again. A 

rhythmic ostinato is a 

short, constantly 

repeated rhythmic 

pattern. 

 

I know that the 

pentatonic scale is a 

musical scale with five 

notes per octave. 

 

I know that AB form is a 

piece of music written 

with contrasting 

phrases. The song is 

broken into two 

distinct parts, an A and 

a B. I know that ABA 

form is a symmetrical 

structure in music most 

often represented by 

the letters ABA. It is a 

three-part musical form 

where the first section 

(A) is repeated after 

the second section (B) 

ends. 

I know the difference 

In a piece of music 

written in 4/4, there 

may be eight quavers, 

four crotchets, two 

minims, one semibreve 

or a combination that 

add up to the total of 

four crotchet beats. 

 

Effective compositions 

involve using a variety 

of instruments, 

different pitches, 

repeated and 

contrasting rhythms, 

melodies and 

harmonies and 

dynamics. 

 

I understand the 

meaning of drone, 

ostinato/riff/pedal 

notes and know how to 

use them in structures 

such a binary, ternary, 

rondo blues, cyclic 

patterns. 

 

I know the difference 

between 

metre/tempo, timbre, 

pitch and duration. 

 

different types of 

music. For example, 

nodding the head in 

time to the beat 

during a virtuoso 

guitar solo in rock 

music. Expression is 

the addition of 

personal nuances to 

evoke feelings in 

music. In musical 

scores, musicians are 

directed to do this by 

a range of words, such 

as dramatico (in a 

dramatic, exaggerated 

style), legato 

(smoothly and 

connected), tranquillo 

(quiet and peaceful) 

and cantabile (in a 

singing or flowing 

style). 

 

Features of musical 

notation include 

staves, time 

signatures, bar lines, 

notes, rests and 

dynamic markings. 

 

I understand the 

meaning of drone, 
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I know there are 

different rhythmic 

patterns and pitches I 

can use when given a 

time value. 

 

 

 

duration and pitch of 

sound. 

I know that syncopation 

is off beat rhythm, and I 

know how to make these 

into a pattern with 

different time values. 

 

 

between timbre, 

duration and pitch of 

sound. 

I know that a 

drone/ostinato are a 

repeating part of a 

song, I know how to 

notate melodic 

questions and answer 

phrases.  

I know an accidental is 

a note of a pitch (or 

pitch class) that is not a 

member of the scale or 

mode indicated by the 

most recently applied 

key signature. 

I know that 

syncopation is off beat 

rhythm, and I know 

how to make these into 

a pattern with different 

time values. 

 

 

 

 

I know there are many 

different types of 

scales and these can be 

used for different tonal 

outcomes. 

 

I know how to write 

my composition to 

create a specific 

outcome.  

 

I know how to listen to 

other pieces of music 

and take inspiration 

from these for my own 

work. 

 

I know how to 

compose using more 

than three notes. 

I know how to use 

syncopation (off beat 

rhythm) and 

understand how to 

listen and respond 

whilst holding a steady 

beat. 

ostinato/riff/pedal 

notes and know how 

to use them in 

structures such a 

binary, ternary, rondo 

blues, cyclic patterns, 

ground bass. 

 

I know there are many 

different types of 

scales and these can 

be used for different 

tonal outcomes. 

 

I know how to change 

my composition to 

provide a different 

outcome.  

 

I know how to listen 

to other pieces of 

music and take 

inspiration from these 

for my own work. 

 

I know how to 

compose using more 

than three notes. 

I know how to use 

syncopation (off beat 

rhythm) and 

understand how to 

listen and respond 
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whilst holding a 

steady beat. 
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Year Year 1 Year 2 Year 3 Year 4 Year 5 Year 6 

LISTENING AND EVALUATING 

Skills 

Describe, in simple 

terms, the lives of 

composers studied. 

 

Can identify the shape 

of phrases, the use of 

instruments, the use of 

musical elements such 

as dynamics, pitch, 

rhythm, pace and 

duration 

 

Can begin to use words 

such as ‘loud’/quiet’, 
‘long/short’ and 
’fast/slow’ when 

responding 

 

Can suggest ways in 

which music might be 

improved using terms 

such as loud/quiet, 

fast/slow, high/low 

 

Listen to sounds or a 

piece of music, 

Describe how an 

instrument has been 

used to represent a 

sound, animal or 

object. 

 

Listen and respond 

with movement, words 

and pictures to a range 

of high-quality live and 

recorded music that 

tell a story. 

 

Describe the lives and 

music of composers 

studied. 

 

Can identify the shape 

of phrases, the use of 

instruments, the use of 

musical elements such 

as dynamics, pitch, 

rhythm, pace and 

duration. 

 

Can begin to use 

Recognise and describe 

sounds and changes in a 

piece of music using 

musical vocabulary. 

 

Listen and respond to 

pieces of music written 

around the same theme. 

 

Describe the lives and 

music of romantic 

composers. 

 

Can identify changes in 

or significant use of 

pitch, pace, dynamics, 

duration plus remember 

sequences of sound and 

changes in texture or 

timbre. 

 

 Can identify the 

composer’s intention. 

 

Can suggest ways in 

which music might be 

Describe how different 

instruments are used 

throughout a piece of 

music to add interest 

and meaning. 

Compare and evaluate 

different genres of 

music using 

appropriate musical 

vocabulary. 

Describe the lives and 

music of famous 

popular musicians from 

the late 20th century. 

Can identify changes in 

or significant use of 

pitch, pace, dynamics, 

duration plus 

remember sequences 

of sound and changes 

in texture or timbre. 

Can identify and 

Describe the lives and 

music of famous 

Baroque composers. 

 

Use descriptive words 

and relevant musical 

vocabulary when 

talking about the 

elements of live or 

recorded music within 

a piece. 

 

Explain how pitch, 

tempo, rhythm, 

melody, dynamics and 

major and minor 

tonality have been 

used to create 

particular feelings in 

the listener. 

 

Can describe, identify 

and internalise the use 

of musical elements 

plus talk about the 

time, place and genre 

Listen to and 

comment on a wide 

range of genres and 

musical styles using a 

broad musical 

vocabulary. 

 

Identify and explain 

patterns and motifs in 

live and recorded 

music that provoke 

feelings in the 

listener. 

 

Describe the lives and 

music of famous 

classical composers. 

 

Can describe, identify 

and internalise the 

use of musical 

elements plus, talk 

about the time, place 

and genre of the 

music, using their 

knowledge of the 
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identifying basic 

features. 

 

Listen and respond to a 

range of high-quality 

live and recorded music 

and songs. 

 

musical vocabulary 

such as ‘pitch’ and 
‘pulse’ when 
responding.  

 

Can suggest ways in 

which music might be 

improved using terms 

such as loud/quiet, 

fast/slow, high/low and 

talk about the work of 

others’. 
 

improved by referring to 

pitch, pace and dynamics 

plus the selection of 

sounds (timbre), their 

combination (texture). 

 

describe/explain the 

composer’s intention. 

Can suggest ways in 

which music might be 

improved by referring 

to pitch, pace and 

dynamics plus the 

selection of sounds 

(timbre), their 

combination (texture) 

and their organisation 

(structure). 

of the music, using 

their knowledge of the 

composers’ use of 

elements and 

instruments (including 

computer generated or 

electronic) and 

awareness of mood. 

 

Can revise and refine 

their own work and 

suggest improvements 

to the work of other’s 
using musical 

language.  

 

Can comment upon the 

effectiveness in 

response to a 

composer’s brief e  

.g. the purpose, 

intention of the music. 

 

Can identify and 

suggest he use of the 

musical elements, 

selection and use of 

melodic and rhythmic 

material. 

composers’ use of 
elements and 

instruments (including 

computer generated 

or electronic) and 

awareness of mood 

and tonality. 

 

Can revise and refine 

their own work and 

suggest improvements 

to the work of other’s 
using musical 

language.  

 

 Can comment upon 

the effectiveness in 

response to a 

composer’s brief e.g. 
the purpose, intention 

of the music. 

 

Can comment upon 

the effectiveness of 

balance and ensemble 

and specific use of 

instrumental effects 

within the ensemble, 

where appropriate 

e.g. Pizzicato.  

 

Knowledge 
I know a composer is a 

person who writes a 

Different instruments 

can be used to 

Specific terms can be 

used to describe the 

Instruments include 

strings, such as violins; 

The Baroque period in 

music was from 

I know that genres of 

music include 
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piece of music. 

 

I know that basic, easily 

identifiable features of 

music are the tempo 

(quick or slow), the 

dynamics (loud or 

quiet), instruments 

used and the feelings 

that the music 

engenders, such as 

happiness, anger or 

fear.   

 

I know that responses 

to music include 

playing or clapping 

along to the pulse and 

rhythms, humming or 

singing melodies, 

creating actions and 

dance movements, and 

using adjectives, such 

as lively or cheerful, to 

describe the music. 

 

 

represent other 

sounds, animals or 

objects. This is done by 

changing the pitch 

(high or low), rhythm 

(simple or complex), or 

dynamics (loud or soft). 

 

Responses to a piece of 

music that tell a story 

include creating 

movements relating to 

characters or events in 

the music, identifying 

instruments and 

sounds that represent 

characters or events, 

describing key events 

and changes in the 

sound and drawing 

scenes inspired by the 

music. 

 

Composers, at various 

points in history, wrote 

pieces of music with 

many differences 

between them, based 

on their life experience 

and the country they 

lived in. This affected 

the choice of 

instruments, the style 

sounds and changes in a 

piece of music, including 

pitch (high or low), 

timbre (sound quality), 

dynamics (loudness) and 

tempo (speed). 

 

Features of music that 

can be listened and 

responded to include the 

musical instruments 

used, the rhythms, 

dynamics, tempo and 

timbre. These features 

may be similar in music 

written around the same 

time period or theme. 

 

Composers of romantic 

music worked from 

approximately 1800 to 

1910. Romantic music 

focuses on provoking 

emotions and passion, 

and the music was used 

to evoke stories, places 

or events. During this 

period composers wrote 

dramatic symphonies, 

operas, overtures and 

complex piano music. 

 

I know and understand 

brass, such as 

trombones; woodwind, 

such as clarinets and 

percussion, such as 

drums. Composers 

choose instruments for 

the timbre, pitch and 

sounds that they can 

create, to replicate and 

represent objects, 

animals, mood and 

feelings. 

 

Genres of music include 

baroque, romantic, 

classical, blues, gospel, 

reggae, rock, samba, 

country, pop, folk, and 

world music. Each 

genre has its own 

distinguishing features: 

the use of instruments; 

structure of the music; 

inclusion of typical 

rhythms, harmonies, 

tempi and dynamics; 

date of composition 

and style of 

performance. 

 

Popular music began in 

the late 19th century 

and evolved rapidly. 

roughly 1600 to 1750 

and composers 

included Monteverdi, 

Bach and Handel. 

Baroque music often 

includes an instrument 

called the harpsichord 

and is characterised by 

long, flowing melodic 

lines with lots of 

ornamentation (trills 

and turns). 

 

Musical vocabulary 

includes pitch, rhythm, 

pulse, duration, 

structure, dynamics, 

harmony, tempo, 

timbre and texture. 

 

A mixture of pitch, 

tempo, rhythm, 

melody and dynamics 

create mood and 

feeling in the listener. 

For example, quick, 

high-pitched notes can 

create a feeling of 

panic, and long, low-

pitched notes can 

create a feeling of 

calm. All music is 

written in a major or 

baroque, romantic, 

classical, blues, 

gospel, reggae, rock, 

samba, country, pop, 

Latin American, folk, 

swing, and world 

music. Each genre has 

its own distinguishing 

features: the use of 

instruments; structure 

of the music; inclusion 

of typical rhythms, 

harmonies, tempo and 

dynamics; date of 

composition and style 

of performance. 

 

A motif in music is a 

short musical idea 

that is repeated and 

developed throughout 

a piece. 

 

The Classical era was 

approximately 

between the years 

1750 and 1825. 

Composers like Joseph 

Haydn and Wolfgang 

Amadeus Mozart 

composed music in 

different genres and 

styles, such as the 
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and the feelings that 

they provoked in 

listeners. 

 

I know that basic, easily 

identifiable features of 

music are the tempo 

(quick or slow), the 

dynamics (loud or 

quiet), instruments 

used and the feelings 

that the music 

engenders, such as 

happiness, anger or 

fear.  

 

I know that pitch is 

whether a sound/not is 

high or low and pulse is 

a steady beat. 

 

I know how to identify 

a composer’s intention 
by listening to the 

musical elements.  

 

 

 

 

the meanings of pitch, 

pace, dynamics, 

duration, texture and 

timbre, and can identify 

when there is a change in 

any of these. 

 

I know how to identify a 

composer’s intention by 
listening to the musical 

elements.  

 

From the 1950s, 

technology, fashion and 

popular culture have all 

influenced how 

composers create and 

present their music. 

 

I know and understand 

the meanings of pitch, 

pace, dynamics, 

duration, texture and 

timbre, and can identify 

when there is a change 

in any of these. 

 

I know how to identify 

a composer’s intention 

by listening to the 

musical elements.  

 

 

minor key. Music 

written in a major key 

sounds happy, and 

music written in a 

minor key sounds sad. 

 

I know how to identify 

genre and time of a 

piece of music based 

on the elements I can 

hear such as tonality, 

and mood of a piece, 

along with use of 

musical elements. 

 

I know the musical 

language needed to 

revise and refine my 

own work, as well as 

making suggestions to 

others about their 

work.  

 

I can understand a 

composer’s brief e.g. 
the purpose, intention 

of the music and know 

how to comment upon 

the effectiveness in 

response. 

 

I know how to identify 

different musical 

symphony, concerto, 

suite and opera. 

Classical orchestras 

were larger in size and 

pieces of music had 

sweeping melodies, 

homophonic 

accompaniment 

(where all parts move 

together rather than 

independently) and a 

clear structure. 

 

I know how to identify 

genre and time of a 

piece of music based 

on the elements I can 

hear such as tonality, 

and mood of a piece, 

along with use of 

musical elements.  

 

I know the musical 

language needed to 

revise and refine my 

own work, as well as 

making suggestions to 

others about their 

work.  

 

I can understand a 

composer’s brief e.g. 
the purpose, intention 
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elements. I understand 

how to select different 

melodic and rhythmic 

material.  

of the music and know 

how to comment 

upon the 

effectiveness in 

response. 

 

I know how to 

comment upon the 

use of instrumental 

effect when a specific 

outcome is desired e.g 

Pizzicato (where the 

strings of a violin, or 

other stringed 

instrument, are 

plucked instead of the 

bow being used.) 

Who Mrs McColl Mrs McColl Mrs McColl Mr Liddiard Mrs Knight Mrs Knight 

 

 

Music 
Year Year 1 Year 2 Year 3 Year 4 Year 5 Year 6 

PERFORMING 

Skills 

Children sing and play 

in school 

performances and 

assemblies in unison 

or canon  

 

They sing with good 

diction, expression 

and confidence  

Children pick out 

Play tuned and un-

tuned percussion 

instruments and use 

your voice with 

awareness of others. 

 

Sing simple songs and 

chants with a sense 

of melody and shape. 

 

Play or sing a part with 

increased control, fluency, 

expression and accuracy on 

tuned and un-tuned 

instruments. 

 

Use their voice in different 

ways, including using a 

loud or soft voice, and 

identify simple repeated 

Play or sing music from 

notation and memory, with 

increasing accuracy, 

fluency, control and 

expression. 

Sing songs accurately, both 

solo and as part of an 

ensemble. 

Compose and 

perform a short piece 

of music, using a 

range of musical 

techniques, including 

an ostinato. 

 

Maintain a part 

within an ensemble 

when singing in a 

Take the lead in 

instrumental or 

singing performances 

and provide 

suggestions to 

others. 

 

Compose and 

perform a group 

score using a wide 
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tunes by ear, 

encouraging aural 

awareness. 

 

They follow signs and 

symbols 

 

They begin to use two 

hands when playing 

 

 

Children copy soh-

me-lah and soh-me-

doh phrases 

accurately in groups 

or individually. 

 

 Some voices are not 

yet developed but 

follow the contours of 

the melody. 

 

 Children sing songs 

from C to C’ 
confidently and 

accurately and 

explore a greater 

range through games 

 

They sing in unison, 

canon and with a 

sung ostinato. 

 

Children sing and play 

in school 

performances and 

assemblies in unison, 

canon or simple two-

part arrangements. 

 

They sing with good 

diction, expression 

and confidence.  

Children pick out 

tunes by ear, 

encouraging aural 

awareness. 

They follow signs and 

symbols. 

 

They begin to use two 

hands when playing. 

 

They respond to 

changing tempo and 

start to play together 

in large groups/as a 

class.  

 

 Some voices are not 

yet developed but 

follow the contours 

of the melody.  

 

Children sing songs 

from low B to C’ 

patterns. 

 

Children sing and play to 

each other and on public 

occasions in large or small 

groups or as soloists.  

They are aware of dynamic 

range, character, ensemble 

and balance. 

 

They are able to maintain 

an independent part within 

large groups. 

 

Children refine their use of 

two hands and their fine 

motor skills on tuned and 

un-tuned percussion. 

 

 

Children sing and play to 

each other and on public 

occasions in large or small 

groups or as soloists. They 

are aware of dynamic 

range and ensemble. 

 

They are able to maintain 

an independent part within 

large groups 

 

Children begin to use 

rhythmic notation to 

Play or sing simple 

melodies from standard 

and invented musical 

notation and symbols. 

Children sing and play to 

each other and on public 

occasions in large or small 

groups or as soloists. They 

are aware of dynamic 

range, character, ensemble 

and balance. 

They are able to maintain 

an independent part within 

small groups. 

Children refine their use of 

two hands and their fine 

motor skills on tuned and 

un-tuned percussion. 

They begin tasters in 

keyboard, strings, recorder, 

percussion and guitar 

which enables them 

increase their knowledge 

of pitch, phrase, rhythmic 

notation and introduces 

them to staff notation. 

Children sing and play to 

round or in harmony. 

 

Maintain their part in 

a performance with 

confidence, accuracy, 

fluency, control and 

expression, and with 

an awareness of what 

others are playing or 

singing. 

 

Children sing or play 

in a variety of genres 

with awareness of 

technique, 

intonation, balance, 

ensemble, occasion, 

purpose and in 

groups of varying size.  

 

They are able to 

maintain two or more 

independent part 

within a small group 

and/or provide a 

steady 

accompaniment or 

extemporised solo. 

 

Children start to feel 

able to perform as a 

soloist within a group 

or to use their own 

variety of timbres, 

textures, rhythms 

and motifs. 

 

They are able to 

maintain two or 

more independent 

parts within a small 

group and/or 

provide a steady 

accompaniment or 

extemporised solo. 

 

They can perform 

vocally or 

instrumentally from 

staff notation where 

appropriate. 

 

Children expand the 

range, style, musical 

expression, phrase 

and technique in 

their chosen area. 

 

Specific instrumental 

techniques are used 

in class composition 

and arrangement 

e.g. pizzicato, 

glissandi.  

 

Children copy and 
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Children follow 

pictorial cues and 

puppets to show 

changes in pitch, 

duration and 

dynamics 

 

They start to use 

graphic notation to 

mark down ideas in a 

sequence or in a 

pattern. 

  

They use simple 

graphic 

representation of H/L 

and H/M/L sounds to 

notate their ideas. 

 

Play and sing pieces 

of music, starting and 

finishing together. 

 

Sing traditional songs, 

nursery rhymes and 

chants clearly. 

 

confidently and 

accurately and 

explore a greater 

range through games 

 

They sing in unison, 

canon and with a 

sung ostinato. 

 

Children follow 

pictorial cues and 

puppets to show 

changes in pitch, 

duration and 

dynamics. 

 

They start to use 

graphic notation to 

mark down ideas in a 

sequence, in a 

pattern or in a 

combination of 

sounds. 

 

They use simple 

graphic 

representation of H/L 

and H/M/L sounds to 

notate their ideas and 

play those of other 

children. 

indicate walk, stride, glide, 

jogging and the crotchet 

rest. They use this in 

conjunction with their 

learning of an instrument 

and in tandem with 

improvisation/composition. 

 

They use beanbags in 

hoops, Velcro balls on 

cards, stones in jars to 

represent rhythm and two -

lined staves/skipping ropes 

to represent pitch. 

each other and on public 

occasions in large or small 

groups or as soloists. They 

are aware of dynamic 

range, character, ensemble 

and balance. 

They are able to maintain 

an independent part within 

large groups. 

Children begin to use 

rhythmic notation to 

indicate walk, stride, glide, 

jogging and the crotchet 

rest. They use this in 

conjunction with their 

learning of an instrument 

and in tandem with 

improvisation/composition. 

They use beanbags in 

hoops, Velcro balls on 

cards, stones in jars to 

represent rhythm and two 

or three-lined 

staves/skipping ropes to 

represent pitch. 

knowledge of the 

characteristics of 

their instrument to 

suggest its use and 

combination with 

others. 

 

Children copy and 

perform the above 

with a sense of 

occasion and venue.  

 

Their range is 

widened to include 

low G up to E’ 
comfortably and in 

some cases, G’ 
 

They will feel 

confident to write 

down their own 

rhythmic ideas using 

shorthand. 

 

They will be aware of 

how to pick and 

notate tunes that 

move by step or skip 

using any of the 

kinaesthetic methods 

above and will 

transfer these skills to 

the written page or to 

perform the above 

with a sense of 

occasion and venue.  

 

Their range is 

widened to include 

low G up to E’ 
comfortably and in 

some cases, G’ 
(Some provision may 

need to be made for 

boys’ voices at this 
age) 

 

Children can sing in 

parts and understand 

simple harmonies in 

thirds. Children who 

have used the above 

will be ready to step 

out their own tune 

and the tunes of 

others.  

 

They will feel 

confident to write 

down their own 

rhythmic ideas using 

shorthand. 

 

They will be aware of 

how to pick and 

notate tunes that 
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computer. move by step, skip or 

leap using any of the 

kinaesthetic 

methods above and 

will transfer these 

skills to the written 

page or to computer. 

Knowledge 

I know that singing in 

unison means singing 

all together at the 

same time and 

singing in canon is 

starting the second 

part, after the first 

one has played/sung 

at least a bar. 

 

I know how to change 

pitch, dynamics or 

duration with a 

visual/pictorial clue.  

 

I know how to use 

notation to write 

down my ideas.  

 

I know that a piece of 

music played by a 

group of musicians 

should be played at 

the same time. 

Musicians should 

finish together to 

Percussion 

instruments make a 

sound when they are 

hit, shaken or 

scraped. Tuned 

percussion 

instruments, such as 

the xylophone or 

timpani, produce 

notes of different 

pitches. They should 

be played with an 

awareness of pitch, 

rhythm and 

dynamics. Untuned 

percussion 

instruments, such as 

a bass drum or guiro, 

produce sounds with 

no definite pitch. 

They should be 

played with an 

awareness of rhythm 

and dynamics. 

 

A melody is a 

Control in music can 

include breath control, 

where singers ensure that 

they have enough breath 

to sing to the end of 

phrases, or control of a 

musical instrument, such as 

using bow strokes correctly 

when playing the violin. To 

sing or play accurately, the 

pitch, rhythm and 

dynamics of notes should 

match the intent of the 

musical score. 

 

The voice can be used to 

create notes of different 

pitches, durations and 

dynamics (loudness) to add 

interest to the music by 

highlighting certain lyrics or 

creating different moods. 

 

I know that dynamic range 

is the difference between 

the loudest and quietest 

Identifying the pitch and 

length of notes, observing 

rests and responding to 

dynamic marking, such as 

*p* or *f* will increase the 

accuracy, fluency, control 

and expression of a 

performance. 

 

Solo singing is singing 

alone. Accurate solo 

singing includes good 

timing, note memory and 

accurate pitching of notes. 

Ensemble singing is singing 

in a group. Accurate 

ensemble singing includes 

the ability to listen to 

others, sing at the same 

volume as them, and follow 

the signals and instructions 

of a conductor. 

 

Musical notation symbols 

for dynamics, such as *pp, 

p, mp, mf, f* and *ff*, tell 

An ostinato is a short 

melody that is played 

over and over again. 

A rhythmic ostinato is 

a short, constantly 

repeated rhythmic 

pattern. Other 

musical techniques 

are pitch (high or 

low), tempo (speed) 

and dynamics 

(loudness). 

 

Rounds consist of the 

same melody being 

sung at different 

times in a group. 

Harmony singing 

consists of a melody 

line accompanied by 

other lines of music 

made up of 

differently pitched 

notes that, when 

sung together, give a 

pleasing effect. 

I know suggestions 

for improvements to 

musical 

performances 

include more 

practise; strategies 

to cope with 

performance 

pressure; better 

presentation, 

including eye contact 

with the audience; 

improving the 

planning and logistics 

of a performance 

and confidently 

introducing pieces 

and songs. 

 

A score contains all 

the information 

musicians need to 

rehearse and 

perform a piece of 

music, including 

separate lines for 
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make the piece of 

music sound pleasing 

and ensure that the 

audience can hear the 

tune. Listening to 

others, watching a 

conductor and 

counting beats 

accurately can help 

musicians to play or 

sing at the same time 

as each other. 

 

I know that 

traditional songs, 

nursery rhymes and 

chants have been 

passed down to 

different generations 

using the oral 

tradition. They usually 

contain repeated 

rhythms or melodies, 

a strong pulse and 

rhyming words. 

succession of notes 

arranged to create a 

musical shape and is 

the dominant tune of 

the composition. The 

shape of music is the 

direction of the music 

through structure, 

dynamics and 

expression. 

 

I know that singing in 

unison means singing 

all together at the 

same time and 

singing in canon is 

starting the second 

part, after the first 

one has played/sung 

at least a bar. 

 

I know that diction is 

pronouncing every 

sound in a word so 

that it can be easily 

heard.  

 

I know which pictorial 

cues and puppets to 

follow to make 

changes in pitch, 

duration and 

dynamics. 

instruments, character can 

be expressed by timbre, 

texture, tempo, dynamics 

etc, ensemble is a musical 

group and balance refers to 

the strength of a sound in a 

section. 

 

I know how to learn and 

maintain a part whilst 

others may be doing 

something else. 

 

I know how to write down 

walk (crotchet), stride 

(minim), glide (semibreve), 

jogging (2 quavers) and the 

crotchet rest. 

 

 

musicians how loudly or 

quietly they should play. 

Piano (*p*) means that the 

music should be played 

quietly. Forte (*f*) means 

that the music should be 

played loudly. 

 

I know that dynamic range 

is the difference between 

the loudest and quietest 

instruments, character can 

be expressed by timbre, 

texture, tempo, dynamics 

etc, ensemble is a musical 

group and balance refers to 

the strength of a sound in a 

section. 

 

I know how to learn and 

maintain a part whilst 

others may be doing 

something else. 

 

I know how to write down 

walk (crotchet), stride 

(minim), glide (semibreve), 

jogging (2 quavers) and the 

crotchet rest. 

Harmonies can have 

the same words at 

the same time, or 

'oo's and 'ah's sung 

underneath a melody. 

 

Accurate and 

confident group 

performances benefit 

from various factors: 

practice and 

preparation; the 

monitoring and 

adjustment of pitch, 

rhythm, timbre and 

dynamics; rapid 

responses to the 

actions of others and 

awareness of the role 

of each musician. 

 

I know the different 

techniques to apply 

when performing 

different genres, and 

how to adjust my 

performance when 

working with a 

different group size. 

 

I know how to learn 

and maintain a part 

whilst others may be 

each instrument or 

voice part, notation 

showing pitch and 

duration of sounds 

and markings to 

show dynamics, such 

as *mp* and *mf*. 

 

I know how to learn 

and maintain a part 

whilst others may be 

doing something 

else, either singing a 

different part or 

playing an 

instrument.  

 

I know how to read 

the notation of a 

piece of music so 

that I am able to 

perform it.  

 

I know that duration 

leads to articulation 

and pitch to 

intonation. 

 

I understand the 

meaning of different 

instrumental 

techniques such as 

pizzicato and 
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doing something else, 

either singing a 

different part or 

playing an 

instrument.  

 

I have knowledge of a 

greater range, style, 

musical expression, 

phrase and technique 

in my chosen area. 

 

I know that duration 

leads to articulation 

and pitch to 

intonation. 

 

I know that the 

melodic phrases sung 

by part 2 can move by 

sequence or in 3rds 

with the top part.  

 

I know how to use 

shorthand to write 

down my rhythmic 

ideas.  

 

I know how to notate 

tunes that move by 

step, skip or leap 

using any of the 

kinaesthetic methods 

glissandi. I know how 

to copy these when 

they are 

demonstrated for 

me. 

 

I know that the 

melodic phrases 

sung by part 2 can 

move by sequence or 

in 3rds with the top 

part.  

 

I know how to use 

shorthand to write 

down my rhythmic 

ideas.  

 

I know how to notate 

tunes that move by 

step, skip or leap 

using any of the 

kinaesthetic 

methods and know 

how to transfer this 

to the written page 

or to computer. 
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and know how to 

transfer this to the 

written page or to 

computer. 
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