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Policy name:  Assessment Core Values Policy  
  

Version:  V2 

Date relevant from:  September 2025 

Date to be reviewed:  September 2027  
This policy will be reviewed every two years unless 
legislaƟon dictates otherwise.  Recent changes in 
LegislaƟon will need to be read and used to review this 
Policy.  

Role of reviewer:  IFtL Head of Quality Assurance & Safeguarding  
  

Statutory (Y/N):  N  
Published on website*:  3C  

  
Policy level**:  1   
Relevant to:  All employees through all IFtL schools and departments  

Bodies consulted:  School / department governance bodies  
Approved by:  IFtL Board of Trustees  
Approval date:  28 August 2025 

  
Key:  
* PublicaƟon on website:    
 IFtL website    School website    

1 Statutory  A  Statutory publicaƟon 

2 Good pracƟce  B  Good pracƟce  
3 Not required  C  Not required  

  
** Policy level:  

1. Trust wide:    
- This one policy is relevant to everyone and consistently applied across all schools 

and Trust departments with no variaƟons.    
o Approved by the IFtL Board of Trustees.   

2. Trust core values:  
- This policy deĮnes the values to be incorporated fully in all other policies on this 

subject across all schools and Trust departments.  This policy should therefore 
from the basis of a localised school / department policy that in addiƟon contains 
relevant informaƟon, procedures and / or processes contextualised to that 
school / department. o Approved by the IFtL Board of Trustees as a Trust Core 
Values policy.  

o Approved by school / department governance bodies as a relevantly 
contextualised school / department policy.    

3. School / department policies  
- These are deĮned independently by schools / departments as appropriate o 

Approved by school / department governance bodies.   
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IFtL Assessment Core Values Policy  
  
Vision  
At IFtL Trust Schools, we are relentlessly driven by our pursuit of excellence and 
ambiƟous outcomes for all our pupils to remove barriers of opportunity to life that 
come with exam results.   We strive to ensure we have the highest ambiƟons for all 
our learners which includes access to a broad, balanced and rich curricula so that they 
achieve the best possible outcomes, which includes but goes beyond the academic, 
and so they are successful and fully prepared for the next stage of educaƟon and 
ulƟmately life. Assessment and data are fundamental tools to measure and check this 
occurs for all learners.  The key vision is for assessment to be used purposefully to 
provide detailed insights and for eīecƟve adapƟons to be made in response to what 
the data is telling us.  
  
Success indicators  
All schools within the trust will implement the following indicators:  

• Internal data indicates that children are making progress and securing 
knowledge leading to posiƟve outcomes.  

• Focus is on the ‘so what’ and acƟng on the data resulƟng in posiƟve impacts 
including raising learner outcomes for all groups of children.  

• Inclusivity ensures we analyse vulnerable groups including PP and SEND 
outcomes, measuring small step progress for children with SEND.  

• There are collaboraƟve working relaƟonships with parents/carers promoƟng 
posiƟve behaviour with eīecƟve two-way partnership.  

  
Our IFtL Drivers  
  

  
   
Assessment is parƟcularly perƟnent to two of the IFtL drivers:  
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• CreaƟng ambiƟous, lifelong learners in strong schools  
• Delivering high standards of curriculum for all within a posiƟve learning 

culture  
  
What are we doing and why?  

• In our IFtL family of schools, we believe that all children can and should 
achieve, and assessment strategies are used to shape the curriculum oīer for 
our children. We want our children to develop secure knowledge and skills 
across the curriculum and, as a result, achieve well.   
  

• Within IFtL, we have nursery through to secondary school age. Assessment is  
adapted based on the skills and knowledge learned. To start, our assessment 
comes through observaƟon in the environment. Later, assessment comes 
through teaching and what they have remembered.   

  
Types of Assessment  
It is important we use both formaƟve and summaƟve assessments to ensure we have 
a thorough and complete proĮle and understanding. Assessment will be used to gain 
a detailed understanding at an individual learner level, on groups of leaners, as a whole 
school and Įnally, across the Trust.  
  
FormaƟve Assessment  
FormaƟve assessment strategies are used as a tool to enhance learning. It is swiŌ, 
immediate acƟon taken in the moment to address a misconcepƟon or develop a 
concept further, this focusses on gathering informaƟon from all children to get a 
greater insight in to how well they understand, this is underpinned by digital tools 
and a digniĮed approach to prevent shame.    
 

What examples are we expecƟng schools to use?  
As a minimum, we expect schools within IFtL to use the following formaƟve 
assessment strategies:  

• Think, pair, share  
• Cold Calling  
• Show Me Boards- digital versions that the teacher can see freely 

• Say It Again BeƩer  
• Short Feedback Loops  
• RedraŌing  
• Spot Your Mistakes  
• Targeted small teaching groups within lessons 

• SocraƟve quizzes- that look at prior learning some are trust wide and some 
school/class speciĮc  

• Sound check on TTRS 
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SummaƟve Assessment  
SummaƟve assessment happens away from the point of teaching. It is used to 
determine whether a child has remembered the knowledge and can recall from prior 
learning. It allows teachers and leader to benchmark pupils and year groups 
naƟonally and trust wide, it also idenƟĮes gaps in knowledge that need to be 
addressed alongside test readiness, transcripƟonal skills, reading speed and a need 
for access arrangements. It directly impacts the child’s educaƟonal journey as well as 
the planning for the class and year group. IFtL have a clearly deĮned assessment 
calendar of assessment across the year for all year groups. Within our IFtL schools, 
this summaƟve assessment can take the form of:  

• EYFS- end of term assessments to track on track for GLD this is moderated 
trust wide  

• Phonic checks inline with the school’s phonics scheme alongside PSC checks 

• End of unit assessments year 1 and 2 

• End point assessments  year 1 and 2 

• Cornerstones papers for reading, maths and EGPS termly 

• Mock SATS  year 6 papers termly 

• Digital Learning by QuesƟons (LBQ) assessments 

• SocraƟve quizzes- 12 a year per year group for maths 

• End of unit assessment KS3 

• Standardised test papers KS3 

• Mock GCSES KS4 

 

Gap analysis all assessments informs teaching and learning for individual learners, 
groups of learners and classes as a whole. Leaders of subjects will also use the data 
and the gap analysis to inform whole school strategy.   
  
What do we do with the informaƟon as a trust?   
As a trust, we use an online assessment system, Sonar and Sisra, to record both 
summaƟve assessment. All schools follow an Assessment Planner (appendix A) that 
has been created in conjuncƟon with the data strategy group who are experts from 
within our system.  The assessment calendar will give you the detail for when we 
capture data for all our year groups’:  
  

Data Submission  Purpose of the Data 
Submission  

How do we expect schools to 
decide on this data?  

End of Key stage 
Targets  

An ambiƟous target that plots 
the child’s educaƟonal 

journey over the key stage 
and is carefully targeted from 
the last end point assessment  

A child’s last statutory end 
point is reviewed and a target  

idenƟĮed from their 
predicted Ňight path created.  
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Autumn Data 
Drop  

To review the progress and 
aƩainment of all children.  

Analyse the ongoing 
formaƟve assessment and 

termly summaƟve  
assessment to moderate 
whether a child is sƟll ‘on  
track’ for their end of year 

target.  
Spring Data Drop  To review the progress and 

aƩainment of all children.  
Analyse the ongoing 

formaƟve assessment and 
termly summaƟve  

assessment to moderate 
whether a child is sƟll ‘on  
track’ for their end of year 

target.  
Summer Data 

Drop  
To review the progress and 
aƩainment of all children.  

Analyse the ongoing 
formaƟve assessment and 

termly summaƟve  
assessment to moderate 
whether a child is sƟll ‘on  
track’ for their end of year 

target.  
  
 

 

As a trust, we analyse the data using sonar and sisra, the Trust dashboard from 
Progress Teaching and it is scruƟnised by our board of trustees against NaƟonal 
Outcomes. We use the informaƟon to provide challenge and support to our schools, 
holding meeƟngs between each Headteacher and School Improvement Partner.   
  
What are we expecƟng the schools to do with the data?  
We expect our family of schools to carry out the following methods to support 
teacher judgements:  

• Gap analysis on the agreed standarsied documents   
• ModeraƟon in school and cross trust 

Each school will then hold robust challenge and supporƟve Pupil Progress MeeƟngs in 
the agreed format to the expected standard aŌer data submission using the Reports 
shared centrally featuring idenƟĮed reports from Sonar and detailed spreadsheets 
from the trust. These reports allow for in-depth analysis of the school, year group and 
individual children to idenƟfy outcomes, progress and insights into areas of strength 
and areas to develop. Reports also detail demographics, aƩendance and any 
suspension informaƟon which all inform analysis. Pupil Progress MeeƟngs swiŌly 
idenƟfy children who are at risk of ‘falling from their predicted Ňight path’ and the 
intended plan for impact.  
  
What do we do with the informaƟon as a school?  
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Data is only as eīecƟve as what we do with it. As a result of eīecƟve Pupil Progress 
MeeƟngs, we expect to see impact plans in acƟon which could include the following:  

• AdapƟve teaching  
• IntervenƟons  
• Digital pre-teaching / pre-learning / intervenƟons via the iPads 

• School-led tutoring  
•  Curriculum redraŌs 

  
Online Tracking System  
In all IFtL schools, we use an online tracking system to capture both formaƟve and 
summaƟve assessment. These assessments are for both core subjects and the wider 
curriculum. We use trust-wide codes to track our learners:  
  

Code  DescripƟon  
B  Working Below the 

expected standard 

JA Just at the standard  

SA Securely at the standard 

A Working above the expected 
standard 

  
Government ExpectaƟons  
All of our IFtL schools oīer learners a broad and balanced curriculum that follows the 
naƟonal curriculum. Our EYFS provisions comply with the DfE’s statutory framework 
for the early years’ foundaƟon stage. We complete all government expectaƟons 
regarding reporƟng.   
  
Assessment in Schools Guidance (May 25)  
Within IFtL, we follow and adhere to the DfE ReporƟng to parents at the end of key 
stages 1 and 2.   
hƩps://www.gov.uk/guidance/reporƟng-to-parents-at-the-end-of-key-stages-1-and-2   
We follow and adhere to the DfE ReporƟng on the Pre-key stage standards or 
Engagement Model, whichever is appropriate.  
hƩps://www.gov.uk/government/publicaƟons/pre-key-stage-2-standards 
hƩps://www.gov.uk/government/publicaƟons/pre-key-stage-1-standards 
hƩps://assets.publishing.service.gov.uk/government/uploads/system/uploads/aƩach
ment_data/Įle/903458/Engagement_Model_Guidance_2020.pdf  
  
 All schools will ensure they fulĮl the requirements.  All headteachers take 
responsibility for implemenƟng measures to meet the naƟonal minimum 
expectaƟon.  

   

https://www.gov.uk/guidance/reporting-to-parents-at-the-end-of-key-stages-1-and-2
https://www.gov.uk/guidance/reporting-to-parents-at-the-end-of-key-stages-1-and-2
https://www.gov.uk/guidance/reporting-to-parents-at-the-end-of-key-stages-1-and-2
https://www.gov.uk/guidance/reporting-to-parents-at-the-end-of-key-stages-1-and-2
https://www.gov.uk/guidance/reporting-to-parents-at-the-end-of-key-stages-1-and-2
https://www.gov.uk/guidance/reporting-to-parents-at-the-end-of-key-stages-1-and-2
https://www.gov.uk/guidance/reporting-to-parents-at-the-end-of-key-stages-1-and-2
https://www.gov.uk/guidance/reporting-to-parents-at-the-end-of-key-stages-1-and-2
https://www.gov.uk/guidance/reporting-to-parents-at-the-end-of-key-stages-1-and-2
https://www.gov.uk/guidance/reporting-to-parents-at-the-end-of-key-stages-1-and-2
https://www.gov.uk/guidance/reporting-to-parents-at-the-end-of-key-stages-1-and-2
https://www.gov.uk/guidance/reporting-to-parents-at-the-end-of-key-stages-1-and-2
https://www.gov.uk/guidance/reporting-to-parents-at-the-end-of-key-stages-1-and-2
https://www.gov.uk/guidance/reporting-to-parents-at-the-end-of-key-stages-1-and-2
https://www.gov.uk/guidance/reporting-to-parents-at-the-end-of-key-stages-1-and-2
https://www.gov.uk/guidance/reporting-to-parents-at-the-end-of-key-stages-1-and-2
https://www.gov.uk/guidance/reporting-to-parents-at-the-end-of-key-stages-1-and-2
https://www.gov.uk/guidance/reporting-to-parents-at-the-end-of-key-stages-1-and-2
https://www.gov.uk/guidance/reporting-to-parents-at-the-end-of-key-stages-1-and-2
https://www.gov.uk/guidance/reporting-to-parents-at-the-end-of-key-stages-1-and-2
https://www.gov.uk/guidance/reporting-to-parents-at-the-end-of-key-stages-1-and-2
https://www.gov.uk/guidance/reporting-to-parents-at-the-end-of-key-stages-1-and-2
https://www.gov.uk/guidance/reporting-to-parents-at-the-end-of-key-stages-1-and-2
https://www.gov.uk/guidance/reporting-to-parents-at-the-end-of-key-stages-1-and-2
https://www.gov.uk/government/publications/pre
https://www.gov.uk/government/publications/pre-key-stage-2-standards
https://www.gov.uk/government/publications/pre-key-stage-2-standards
https://www.gov.uk/government/publications/pre-key-stage-2-standards
https://www.gov.uk/government/publications/pre-key-stage-2-standards
https://www.gov.uk/government/publications/pre-key-stage-2-standards
https://www.gov.uk/government/publications/pre-key-stage-2-standards
https://www.gov.uk/government/publications/pre-key-stage-2-standards
https://www.gov.uk/government/publications/pre-key-stage-2-standards
https://www.gov.uk/government/publications/pre-key-stage-2-standards
https://www.gov.uk/government/publications/pre-key-stage-2-standards
https://www.gov.uk/government/publications/pre-key-stage-1-standards
https://www.gov.uk/government/publications/pre-key-stage-1-standards
https://www.gov.uk/government/publications/pre-key-stage-1-standards
https://www.gov.uk/government/publications/pre-key-stage-1-standards
https://www.gov.uk/government/publications/pre-key-stage-1-standards
https://www.gov.uk/government/publications/pre-key-stage-1-standards
https://www.gov.uk/government/publications/pre-key-stage-1-standards
https://www.gov.uk/government/publications/pre-key-stage-1-standards
https://www.gov.uk/government/publications/pre-key-stage-1-standards
https://www.gov.uk/government/publications/pre-key-stage-1-standards
https://www.gov.uk/government/publications/pre-key-stage-1-standards
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/903458/Engagement_Model_Guidance_2020.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/903458/Engagement_Model_Guidance_2020.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/903458/Engagement_Model_Guidance_2020.pdf
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We will ensure will fulĮl the naƟonal minimum expectaƟon and that it is aligned with 
Ofsted’s indicators for eīecƟve Quality of EducaƟon impact:    
   

• learners develop detailed knowledge and skills across the curriculum and, 
as a result, achieve well. Where relevant, this is reŇected in results from 
naƟonal tests and examinaƟons that meet government expectaƟons, or in 
the qualiĮcaƟons obtained  

• learners are ready for the next stage of educaƟon, employment or training. 
Where relevant, they gain qualiĮcaƟons that allow them to go on to 
desƟnaƟons that meet their interests, aspiraƟons and the intenƟon of 
their course of study. They read widely and oŌen, with Ňuency and 
comprehension  
  

Learners with SEND Assessment  
Learners with SEND will be assessed using the same approaches for all other learners 
with the excepƟon of those, in extenuaƟng circumstances, with complex needs who 
will be assessed against the Blossom Bespoke Curriculum.   
  
It is likely within any educaƟonal seƫng that there will be some learners that have 
complex special educaƟonal needs. In line with IFtL’s vision and values, it is everyone’s  
 

responsibility to ensure that every SEND learner is valued and receives the best across 
all areas of school and wider life. Schools must have the same high ambiƟon for 
learners with SEND as their peers across all areas of school and wider life. This includes 
access to the broad and balanced curriculum. This is no diīerent for children with 
complex special educaƟonal needs.  
  
When meeƟng the most signiĮcant need, schools will need to adopt individual 
approaches that are personalised to the needs of the learner, focusing on removing 
barriers to learning, that retain access to a broad and balanced curriculum. In 
exceedingly rare cases, some learners with SEND may require curriculum adaptaƟons. 
This should be for the shortest Ɵme possible, and the end goal should always be for 
the child to return to the full curriculum as swiŌly as possible. For a few idenƟĮed 
learners with complex needs, they may remain on the Blossom Bespoke Curriculum 
throughout their Ɵme in the IFtL schools. This will be directly in response to 
collaboraƟon with external agencies and parents/ carers. Assessment for all children, 
including those with complex needs, must be able to measure and demonstrate 
progress.   
  
Our assessment is designed to ensure we are measuring the progress of each learner, 
reŇecƟng their own learning journey. The informaƟon captured using this assessment 
is also used when planning irresisƟble learning opportuniƟes, shaping the progress 
learners with SEND make.  
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At IFtL, we believe that inclusion is at the heart of what we do so we follow the Blossom 
Curriculum for those SEND learners who are pre-Engagement Model. We are 
commiƩed to ensuring we measure aspects of a child’s learning that we value 
therefore, progress is captured on ‘Evidence for Learning’ which is an online plaƞorm 
that tracks the small steps of progress that can be captured and measured to celebrate 
success.  
  
Empowering our Staī  
At IFtL we value the development and involvement of our family of schools. As such, 
we have a Development Group of assessment leads that meet every half term to work 
on strategic projects for assessments, create trust-wide planners and share good 
pracƟce. Professional development videos have also been created and are shared on 
our IFtL learning plaƞorm. This plaƞorm is an ever-evolving hub of content that can be 
accessed by all members of the IFtL schools.  
  
Although moderaƟon happens in our schools, we hold twice yearly trust-wide 
sessions using Local Authority moderators to support judgements.   
  
Governance  
It is the responsibility of the trustees to challenge and support all schools across the  
Trust. Data scruƟny for IFtL overall and individual schools occurs within the EducaƟonal 
Excellence CommiƩee. This is subsequently fed into the Board of Trustees.   
  
ScruƟny for each school occurs within the local governing body – they are responsible 
to challenge, check and quesƟon the school outcomes. They are responsible for 
considering all groups of learners and ensuring that the school is having impact and 
value for money for Pupil Premium and SEND spending.   
  
School requirements  
Each school will incorporate the IFtL Assessment core values within their school policy 
and include how these core values will be promoted and met within their school. All 
schools will ensure they include details of their process and procedures for assessment 
will ensure they publish all relevant informaƟon to meet website compliancy. They will 
ensure their policy complies with all government guidance and requirements.   
  
Safeguarding Statement  
Safeguarding is everyone’s business.  IFtL is commiƩed to ensuring that all our children, 
young people and adults are safe and feel safe.    
If you have any concerns at all, raise them immediately with the local DSL or IFtL’s 
Head of Safeguarding, Health, Children and Families: vblackmore@iŌl.co.uk   

For further contact details, see:  
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-  IFtL Child ProtecƟon and Safeguarding policy - 

 IFtL Whistleblowing policy 

hƩps://www.iŌl.co.uk/policies/  

 Appendix A 

 

  Autumn 1  Autumn 2  Spring 

1  

Spring 2  Summer 1  Summer 2  

Reception- 

ARK/sonar  

Baselines 

SONAR  

RBA  

Targets  

End of term 

on track for 

GLD- SONAR  

Phonics- age 

related 

group- sonar  

Phonics- 

age 

related 

group- 

sonar  

End of term 

on track for 

GLD- SONAR  

Phonics- age 

related 

group- sonar  

Phonics- age 

related group- 

sonar  

EYFSP  

Phonics- age 

related 

group- sonar  

Phonics Year 1 and 

2- Spreadsheet 

tracking   

Year 1 and 

2 targets  

  

Phonics- 

age related 

group- 

sonar  

Phonics- age 

related 

group- sonar  

Phonics- 

age 

related 

group- 

sonar  

Phonics- age 

related 

group- sonar  

  

Mock PSC  

Phonics- age 

related group- 

sonar  

  

Mock PSC  

Administer 

PSC Monday 

8th June  

MTC  Year 3- 

spreadsheet/sonar  

Target for 

year 3  

MTC 

progress 

check 

2,5,10  

Scores out 

of 25  

MTC 

progress 

check 2,5,10  

Scores out of 

25  

MTC 

progress 

check 2, 

4, 5, 8, 

10  

Scores 

out of 

25  

MTC 

progress 

check 2, 4, 5, 

8, 10  

Scores out of 

25  

MTC progress 

check 2, 4, 5, 

8, 10  

Scores out of 

25  

MTC 

progress 

check 2, 4, 5, 

8, 10  

Scores out of 

25  

MTC Year 4- 

spreadsheet/sonar  

  

Targets for 

MTC  

MTC 

Progress 

check  

MTC 

Progress 

check  

MTC 

Progress 

check  

MTC 

Progress 

check  

MTC Progress 

check  

MTC 

Progress 

check 

Monday 1st 

June 2 week 

window  

Cornerstones- Year 

3- 5 

spreadsheet/sonar  

Targets for 

end of key 

stage- floor 

and 

aspirational  

End of term 

cornerstones  

  End of term 

cornerstones  

  End of term 

cornerstones  

Teacher 

assessments- 

sonar  

Targets for 

year 1 and 2 

R, W, M and 

C  

End of term 

TA R, W, M 

and C  

  End of term 

TA R, W, M 

and C  

  End of term 

TA R, W, M 

and C  

Year 6- 

spreadsheet/sonar  

Targets- 

floor and 

aspirational 

R, W, M and 

C  

Baseline 

mock SATS 

2023  

Writing TA  

Mock SATS 

2024 Nov  

Writing TA  

Mock 

SATS 

2025 

Feb  

Writing 

TA  

Mock repeat 

for identified 

schools to be 

agreed  

SAT 2026 

administration 

11th May  

Writing 

outcomes TA 

and 

moderation  

  

Results day 

Tuesday 7th 

July  

https://www.iftl.co.uk/policies/
https://www.iftl.co.uk/policies/
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